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Introduction
As societies develop, educational credentials play an increasing role in the status attainment process. While structural functionalists believe this change represents progress toward stratification based on ability, reproduction theorists believe that educational credentials reinforce and legitimize traditional status hierarchies. Using the case of Nepal, we focus on two fundamentally ascriptive status hierarchies of critical importance in South Asia: gender and caste. We choose Nepal as our example for several reasons. First, Nepal is highly stratified along gender lines, a situation that similarly applies to the populous Hindu states of North India. 1 Second, throughout Nepal, as in major regions of India, caste constitutes an enduring form of social inequality despite national legislation that outlaws caste discrimination. 2 Finally, Nepal presents an unusual opportunity to observe the shift toward a credentialoriented status attainment society because of the very recent and rapid emergence of a formal education system. This study examines two issues: first, whether historical educational expansions have narrowed the education gap by gender and caste; and second, whether caste and gender individually and interactively affect basic educational access and progress among school-aged children. We begin by setting the context with a discussion of gender and caste stratification issues relevant to Nepal and with a description of educational expansions that have occurred in the last half century. From these discussions, we derive hypotheses about levels and changes in inequality in primary education associated with caste and gender. To evaluate these hypotheses, we analyze nationally representative data from the 1991 Nepal Fertility, Family Planning and Health Survey (NFS). We first present cross-cohort comparisons of entry into and completion of primary school to demonstrate the persistence of gender and caste differences over time. We next examine the progress of children through their primary school years, focusing on a group of children who most recently underwent these experiences. We employ both descriptive statistics and multivariate regression techniques to illustrate the relationships among gender, caste, and primary school access and attainment. Our article closes with a discussion of the implications of results for the research and policy community.
Context and Hypotheses
In this section, we provide the context and guiding questions for our study. We first discuss the comparative and Nepal-specific literature on gender and caste stratification in relation to education. We then discuss the rapid expansion in Nepal's education system in the last half century. We draw from these discussions specific hypotheses for empirical evaluation.
Gender Stratification
Research in the fields of sociology of education, social stratification, demography, and economic development have suggested a worldwide trend toward equalization of educational credentials between girls and boys.
3 However, the unequal allocation of resources among children in households by gender remains a serious problem in many parts of the developing world, and particularly in some societies in South Asia and North Africa. 4 In many societies, social traditions and financial incentives exert positive pressure on parents to invest in the long-term economic viability of sons over that of their daughters. Researchers often explain this phenomenon with some variant of the ''household welfare'' framework articulated here by Hanna Papanek: ''In countries where children's schooling faces many barriers of direct and indirect costs, as well as accessibility of schools, family decisions about children's schooling depend not only on available resources but also on what it is hoped that education will do for the children (as individuals) and for the collective interests of the household. '' 5 Girls can be disadvantaged by a ratio- nal cost-benefit analysis. For example, if parents feel that their daughters will be unable to capitalize on education in the labor market, they will be more likely to depend on sons for support in old age. When household resources are tight, investments in long-term contributors to the household economy (i.e., sons) are more easily justified than investments in short-term ones (i.e., daughters). 6 In many, but not all, South Asian societies, the balance of household decision making is further tipped in favor of educating sons because of important considerations surrounding marriage. 7 Although some level of education for girls may enhance their value on the marriage market, too much schooling could result in reduced marital opportunities for them. For India, Mysore Narasimhachar Srinivas writes, ''as a girl gets more and more educated, her connubial circle narrows as there is an implicit rule which is only rarely broken that the boy be at least as highly educated as she is.'' 8 Moreover, conflict may occur between the process of public education and parents' desires to prevent girls from having contact with boys that is not sanctioned by the family, particularly as girls approach marital ages.
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9 As a result, some daughters may be withheld from enrolling in school, or they may be prematurely withdrawn from school to perform needed tasks at home (e.g., housekeeping, care of younger siblings, and income-earning activities). Home training for girls in domestic activities may be viewed by parents as better preparation for their adult marital roles than is the training typically received through the formal educational system. Among its neighbors in South Asia, Nepal is a country characterized by persistent poverty, slow economic growth, and wide differences in school attainment between girls and boys. 10 Gender has been shown to be the single strongest determinant of school participation among rural youth in Nepal by a national study. 11 Similarly strong gender effects were demonstrated in smaller regional studies. 12 In Nepal, Jacqueline Ashby and also Dean Jamison and Marlaine Lockheed identify three factors that tend to lower incentives for investment in the education of daughters relative to sons: (1) daughters are expected to leave their natal households through marriage in their midteen years, while sons are expected to coreside and contribute to the welfare of parents in their old age; (2) nonfarm employment is perceived as more appropriate and realistic for males than for females; and (3) the traditional gender-based division of farmwork requires more routine work from females than from males. In a survey of rural farm households, Jamison and Lockheed showed that girls are discouraged from attending school in order to care for small children. 13 Finally, relatively high returns from advanced levels of schooling have led to a strategy of ''specialization'' in poor households.
14 When resources are tight, families use available resources to enable at least one favored child to be educated, while access to formal education is delayed or denied to other children in the family-girls are unlikely recipients of such investments.
Caste Stratification
Unlike gender, which has received significant attention in the literature on educational stratification, theoretical and empirical attention to caste as a determinant of status attainment has been minimal. Since Prithvi Narayan Shah unified the country in 1769, high-caste Hindus have been politically dominant in Nepal. 15 Politically elite high castes imposed a hierarchy on the resident ethnic groups. These ethnic groups were variously absorbed into the Hindu caste hierarchy; some groups allied with the high-caste political elite, while others were less influenced. 16 The 1991 census accounted for no less than 60 caste-ethnic groups. While many of these groups are concentrated in certain regions of the country, several of the major groups are scattered throughout. It was not until 1963 that Hindu rules, including those governing caste considerations, were formally removed from law. Therefore, the gradual loosening of caste influences was coincident with the expansion of modern education.
Yet, findings from other settings suggest that periods of rapid educational expansion may not necessarily be accompanied by a narrowing of educational disparities by caste. For example, in the Philippines, as Herbert Smith and Paul Cheung demonstrate, social origin differences fail to converge over time despite the rapid expansion of educational opportunities. that even in the context of dramatic economic growth and widespread educational expansion, ethnic differences in educational attainment persisted at the national level as well as in the population of a minority autonomous region.
18
The work of Bam Dev Sharda on caste and social mobility in a study of 11 villages in the Punjab, Haryana, and Himalchal Pradesh India allows for dual systems of stratification to function side by side and to affect one another in caste societies undergoing processes of industrialization and modernization. 19 In his study of occupational mobility, Sharda finds that the effects of caste on education are stronger than any other factor. He attributes this to ''the different values castes place on educational attainment,'' noting the importance traditionally placed on education by higher castes. 20 Accordingly, Sharda finds caste stratification mirrored in patterns of educational attainment; illiteracy levels were observed to be low among high castes, high among mid-level castes, and quite high among the lowest castes.
From a conflict perspective, Ehsanul Haq defines a mechanism through which systems of modern education perpetuate caste inequality: ''From the apex in the organizational hierarchy to the bottom, the caste dominance persists and manipulates the educational structure along caste lines in order to strengthen its traditional control.'' 21 Examining data from schools, colleges, and other educational institutions in Uttar Pradesh, Haq finds that despite modernization, higher castes continue to dominate educational opportunities, including teaching and other positions in schools and universities, and they are overrepresented in the student body. Haq concludes that educational inequality is a function of an overarching social inequality; educational systems mirror inherent structures of values opposed to the equalization of opportunities.
Educational studies from Nepal have suggested strong caste effects on school participation. Jamison and Lockheed, in a comprehensive analysis of data from a World Bank study in the Bara and Rautahat districts of Nepal, found that high-caste households were considerably more likely to send their children to school. 22 In her study in Kavre Palanchowk district, Ashby found that the amount of schooling households were able to provide for sons depended substantially on caste but did so among only a few predomi-nantly high-caste groups. 23 Other major studies on educational participation in Nepal have failed to report on caste altogether. 24 On the basis of existing literature, we formulated tentative hypotheses on variation in educational attainment resulting from caste membership. We chose to use comparative caste-ethnic categories to summarize across groups at a national level that have some precedence in the demographic literature. 25 Drawing on available comparative ethnographic literature and ethnographies specific to certain caste or ethnic groups (that are referenced in the text below), we can comment on major differences across caste and ethnic groups as we posit they are related to the educational chances of boys and girls. 26 Consistent with major veins of contemporary social theory, we recognize that caste divisions are permeable and that individuals can and do negotiate movement across groups and, in the process, challenge systems of caste inequality. The strength of this analysis is our ability to identify broad patterns in national data, leaving richer contextual analysis for those using in-depth data from smaller locals and qualitative methods that are more suitable for the task.
High-caste Brahmins-including Brahmin and Chhetri castes-in the fulfillment of their social and religious roles as the priest caste have long prized literacy skills; however, high-caste women were traditionally denied any access to these skills. Social norms setting expectations for women are commonly considered to be more restrictive among high than low castes. Moreover, the activities of high-caste women beyond the home can be severely circumscribed, particularly in more remote or socially conservative regions of the country. 27 High-caste groups tend to be socioeconomically advantaged, and households with greater resources may be better able to implement stricter standards governing women's activities and interaction with men.
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Finally, a study in 1987 by Paul Seddon documented that high castes dominate the majority of positions of education and status in the country. 28 Yet, another elite group, Newars, who reside within the Kathmandu Valley, are very influential economically, socially, and politically, and both Newari men and women are extensively involved in business and trade activities that require some math and reading skills. Women's involvement in business activities is normative, and there are few restrictions on their travel or interaction with men.
Hill ethnic groups, Rai, Magar, and Gurung, whose presence in Nepal predates the importation of the caste system from India, have historically resided in the middle-hill regions of the country where they are farmers. Members of these ethnic groups have tended to be recruited for positions in the British and Indian armies, or for other low-skill occupations in India. From among these hill ethnic groups we separate people of Tamang, Sherpa, and other Bhotia ethnicities. These groups are of Tibeto-Burmese origin, and many reside in high mountain regions of the country. Gender systems among the hill tribes and Tibeto-Burmese groups are typically demonstrated to be more egalitarian.
29
Terai ethnic groups include a variety of Hindu castes that reside in villages in the plains region bordering India (e.g., Tharus, Yadhavs, Muslim, etc.). 30 Cultural norms in the Terai are heavily influenced by the Hindu culture of Northern India. Terai ethnic groups are often considered to be socially conservative particularly with respect to women. 31 Finally, a variety of low castes, occupational castes, and untouchable castes have tended to benefit less from educational and other advances in the modern sector. This brief description of caste in Nepal makes a point consistent with Louis Dumont's seminal work in India: caste is linked to, but also distinct from, social class.
32
Access to Basic Education in Nepal
Educational expansion is a recent phenomenon in Nepal. Broad-based development of popular education began only in the latter half of the twentieth century, in 1951, with the establishment of the Ministry of Education STASH AND HANNUM
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August 2001 28 David Seddon, Nepal: A State of Poverty (New Delhi: Vikas, 1987). 29 Bennett and Acharya. 30 We include a small group of Muslims in the Terai caste group. Census data suggests that there is a small minority of Muslims living in the Terai (less than 2 percent); however, Muslims also live in other regions of the country. We collapse Muslims with Terai ethnic groups because they are typically considered to be socially conservative, particularly with respect to women. We similarly justified this decision through various descriptive analyses and statistical tests of nested models (with and without a dummy variable for Muslims) using likelihood ratio x 2 tests. and the adoption of a constitution that made education a right for every Nepalese citizen. 33 Expansion was rapid in the ensuing years. Growing from a baseline of 321 primary schools and 11 secondary schools, the number of primary schools reached 14,500 in 1990, and the number of secondary schools reached 3,964 at the lower secondary level and 1,953 at the upper secondary level. 34 From 1981 through the date of this study, the structure of education conformed to a 5 ϩ 2 ϩ 3 system, with the first 5 years of primary education compulsory and provided free of charge. 35 In recent years, primary textbooks have been provided free of charge to all students up to grade 3, and to female students and students in remote areas up to grade 5. 36 To increase girls' enrollment, 5 percent of girls are provided with uniforms and monthly allowances.
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Literacy rates reflect educational expansion, rising from an estimated 1 percent in 1950 to 23 percent in 1980.
38 In 1951, less than 0.5 percent of the population of school-aged children was enrolled in school. 39 More recent estimates of enrollment, while low, represent substantial progress. Our own estimates indicate that in 1991, nationwide, 62 percent of all 15-yearolds had ever enrolled in primary school.
However, substantial barriers to access persist. Beyond the still strikingly low rates of students who have ever been enrolled, delayed entry into schooling is a problem. 40 Repeated grades and poor attendance lengthen the number of years spent in primary school by many children. UNESCO data indicate national repetition rates of 45.5 percent for the 1991 first-grade student cohort of boys, 20 percent for the second grade, and 18 percent for the third grade. For girls, corresponding rates were 40 percent, 19 percent, and 14 percent. 41 Despite compulsory education laws and educational subsidies, dropout rates remain high by all estimates even during the earliest years of schooling.
42 Poverty is at the root of the problem. Studies have shown that 40 Variation in timing of entrance is illustrated in the substantially lower ever-enrollment rates among 7-year-olds than among 15-year-olds (NFS; our estimates). 41 The NFS data provide an indirect confirmation of slow progression through primary school. For example, among 10-year-old first-grade graduates in the NFS, 23 percent had not yet completed second grade. Among corresponding 11-year-olds, 14 percent had not completed second grade. The figure fell to 2.4 percent among 15-year-old first-grade graduates; http://unescostat.unesco.org. 42 Sebaly; Khaniya and Kiernan, ''Nepal: System of Education,'' p. 4062.
out-of-pocket expenditures are a considerable barrier to schooling. 43 Widespread poverty limits the resources families have to levy toward the direct costs of schooling, and the opportunity costs of forgone child labor are also prohibitive for many. 44 Vast differences exist between schooling in urban and rural settings, reflecting both different socioeconomic compositions and differential access to schools of reasonably good quality. 45 
Hypotheses
Based on our discussion of the literature on gender and caste inequality in developing nations and the conditions characterizing Nepal, we formulate three general hypotheses. First, we expect that although schooling has expanded in Nepal, powerful social and economic incentives cause parents to continue to favor boys: persistent poverty, a predominantly agricultural economy with few nonfarm opportunities for women, and traditional family and marriage systems. Thus, we hypothesize that school credentials reinforce inequality on the basis of gender. Less evidence is available with which to form strong a priori hypotheses about the relationship between educational expansion and caste stratification. Historical patterns favoring highcaste groups socially, economically, and politically favor their acquisition of ''modern'' schooling credentials. Poverty, which is more prevalent among lower caste groups, is a ramification of inextricably linked structured caste and class inequalities and parallels those groups' lesser participation in the schooling process. For this reason, we hypothesize that access to schooling reinforces caste hierarchies. Finally, our review of literature has led us to some counterintuitive predictions regarding the relationships between higher caste status and girls' education. Although we expect higher caste status to result in higher levels of schooling among children overall, stricter forms of patriarchal control on young girls' lives suggest that gender differences may be somewhat larger in high-caste than in low-caste households.
Data and Analytic Approach
In this section, we discuss the data set and subsamples employed in our analyses, present a rationalization for key variables, and introduce the analytic techniques employed.
The 1991 NFS
The NFS was administered by the Department of Health Services under the Ministry of Health, and it received additional technical support from the Demographic and Health Surveys (DHS). Data from household rosters STASH AND HANNUM
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August 2001 43 Jamison and Lockheed (n. 12 above). 44 Shrestha et al., p. 509. 45 Among urban 15-year-old children, 85 percent had ever enrolled in school and 74 percent had completed a primary education. Among rural 15-year-olds, 61 percent had ever enrolled in school and 40 percent had completed primary school. The rural figures dominate national patterns because, as the estimates from the Central Bureau of Statistics for 1993 suggest, the vast majority of Nepalese (93 percent) reside in rural areas.
(completed in a total of 24,745 households) are analyzed in this study. The NFS used a multistage cluster-sample design, the first stage of which was the random selection of 20 clusters from within each of 75 districts. Within each cluster, a standard sample of 20 households was selected, using a random start and a standard sampling fraction (computed for each respective cluster relative to its total number of households). This strategy resulted in a standard sample of approximately 400 households per district. Within districts, the sample is self-weighted, meaning that the same design weight is applied to urban and rural settings. The DHS provided household-level weights to adjust for differences in the size of the population across districts, and for nonresponse of households and individuals. A complete household listing, or census, was conducted with heads of households, typically the oldest male relative currently in residence.
We drew three subsamples from the household rosters. First, a sample of all children and young adults listed in this roster was drawn for the purpose of estimating changes across cohorts in school enrollment and educational attainment by gender and caste. This subsample allows us to observe the educational experiences of cohorts born in the years 1965-91, a period in which the expansion of formal, compulsory education was very rapid. Second, a sample of all children of household heads ages 10 -15 was drawn for the purpose of analyzing household determinants of students ever enrolled in school. 46 Third, a subsample of 15-year-olds was drawn for the purpose of examining primary school completion. This age was selected because it allows enough time for children in the sample to have enrolled in school and to have completed the fifth grade. For multivariate analyses, we drew one randomly selected child from households in which there was more than one eligible child of the household head. 47 All samples rely on a definition of de jure residence.
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46 Household weights provided by the DHS were adjusted so that the sample would represent all households (i.e., the DHS design household weight was multiplied by 1/total number of children in the household). 47 This sample (including 80.2 percent of the sample of all children listed on the household questionnaire) was selected because we were interested in the effect of parental characteristics and household composition on the educational enrollment and attainment of children. Because of the structure of the NFS household listing, information on parents could be matched to that on their children most closely within nuclear family units in which fathers (or mothers) were listed as household heads. Reporting is also more likely to be accurate when household heads are providing information on their own children, than when they are reporting on other less proximately related, or unrelated, children living in their household. However, a sample of children of household heads is biased by the exclusion of more complex household structures that occur with some frequency in South Asian cultures. For example, households where sons and their families reside with a senior generation household head are excluded, as are households in which multiple brothers and their families coreside. In addition, we excluded children who are more distantly related to the household head, and unrelated children. We compared data from children of household heads with that of all children listed in households to look for evidence of systematic differences, but we found that the sample of children of household heads differed little from the sample of all children in households on these characteristics. 48 In practice, therefore, we analyzed data on all children reported by household heads in the family listing regardless of their usual residence or their residence the previous night. In the case of the present
Construction of Caste, Socioeconomic, and Geographic Variables
We collapsed a complex caste code into categories that capture major intergroup distinctions. This system of categorization was developed on the basis of the existing literature describing caste and ethnic groups in Nepal, preliminary analysis of the data, and the understanding of the caste system gained through Sharon Stash's long-term residence in the country. 49 The caste variable used in multivariate analysis distinguishes between these six major castes and ethnic groups: high castes, Newars, hill ethnic groups, Tamang and other Bhotia (ethnic groups of Tibeto-Burmese origin), Terai castes, and low caste-untouchables. In the multivariate analyses that follow, the reference category for caste is ''low castes-untouchables.' ' We measure two important aspects of family background: a possession index and a measure of the educational attainment level of the household head. The possession index is an index of durable goods, specifically the unweighted sum of three dummy variables representing household ownership of radios, toilet facilities, and televisions. Comparisons are drawn across households that have none, one, two, or three items, regardless of the composition of the items possessed. Education of the household head was measured with dummy variables specifying three levels of education: less than 1 year, 1-4 years, and 5 or more years of schooling. A large body of literature suggests that parents' education is an important determinant of their children's education. Although we believe that the use of these two variables goes a long way toward controlling for variation in household wealth, a limitation of this study is the lack of a better measure, for example, household consumption or income.
A series of demographic effects are incorporated as control variables. These variables include linear and quadratic age effects, a dummy variable indicating a female head of household, and a continuous variable controlling for birth order. 50 Controls for geographic region are also included. Rural Nepal is characterized by topographic and infrastructural constraints that analysis, this definition of coresidence offered advantages over the more commonly used definition of de facto coresidence. In Nepal, schools of reasonably good quality are not universally available. Children's residence can be the outcome of an educational decision should families decide to send their children to live with relatives in regions of the country that are better equipped with educational facilities, including boarding schools. 49 For literature on Nepal, see, esp., Bista (n. 26 above); von Furer-Haimendorf (n. 26 above). The information lost by not using a more detailed caste code was tested in a series of replications of the models used in this article, including caste codes of various specificity. The caste code used here was determined on the basis of model comparisons and test statistics that most efficiently captured key relationships in the data without loss of substantive meaning.
result in an uneven pace of development across regions. In the multivariate analyses that follow, we adopt two approaches to account for regional variation in access to schools. In analyses of children ages 10 -15, we use a set of district-level dummy variables accounting for each of Nepal's 75 districts and a variable denoting urban-rural residence. While analyzing the smaller sample of 15-year-olds, we use a smaller set of variables representing the four major developmental regions in Nepal and the urban-rural variable. 51 
Outcomes of Interest
Our interest centers around both access to and progress through schooling. We have constructed indicators of both constructs from the following two questions in the NFS instrument: (1) Has (name) ever been to school? (yes/no); (2) What is the highest grade of schooling he/she completed? (grade). An enrollment variable based on the first question is used to gauge access. Rates of primary completion, derived from the second question, are also considered. Finally, information provided by a combination of these two questions was used to calculate conditional measures of completion that register attrition across primary grades. One measure represents overall attrition during primary school and is defined as completion of fifth grade conditional on ever being enrolled. An additional set of measures represents completion of each of grades 1-5 conditional on ever being enrolled and completion of preceding grades.
Analytic Approach
In the analyses that follow, we examine the effects of gender and caste stratification on the process of educational expansion in Nepal, and of contemporary children's progress through primary school. First, we present descriptive evidence of changes across cohorts in educational attainment by caste and gender, concentrating on entrance and completion of primary school (or 5 years of basic education). We demonstrate a high level of inequality along lines of caste and gender that changed little over the period of observation. Next, we describe the extent of inequality by gender and caste experienced by a group of children who recently underwent the primary school process (children ages 10 -15 at the time of the survey), focusing on entrance and completion of grades 1-5. To separate the effects of gender and caste on primary school entrance and completion, while controlling for other key determinants of educational attainment, we then estimate multivariate models of ever being enrolled in school and primary school completion. It is important that these models incorporate interaction terms that test for the presence of differences by sex in the effects of caste
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and of two important control variables: the education of the household head and urban residence. Results of this exercise provide evidence on gender inequality in Nepal and its effects on even the most basic level of schooling during a period of time in which the educational system grew considerably. Our analysis similarly addresses the important and largely ignored question of how caste hierarchies continue to affect children's educational opportunities, even as levels of overall schooling increase.
Analysis of Educational Attainment across Cohorts
In this section, we employ data on all children and young adults listed on the household rosters to obtain an understanding of recent trends in primary school entrance and completion, 1965-79. Predicted probabilities (expressed as percentages) were calculated from the coefficients from the logistic regression models of ever being enrolled in school and of completion of primary school (conditional on ever being enrolled). We present estimated probabilities of ever being enrolled and primary school completion by gender and birth cohort (figs. 1 and 2) and by caste and cohort (figs. 3 and 4).
The fitted model of how many students had ever enrolled used to estimate the probabilities presented in figure 1 includes a constant term, an indicator variable for male (vs. female), a linear age term, and an age-bymale interaction term. The fitted model of conditional completion used to estimate the probabilities presented in figure 2 includes a constant term, an indicator variable for male (vs. female), linear and quadratic age terms, and an age-by-male interaction term. The fitted model of ever being enrolled used to estimate the probabilities presented in figure 3 includes a constant, a set of indicators for caste groups (vs. low-caste), linear and quadratic age terms, and two significant ethnic group-by-age interaction terms (high casteby-age and Terai caste-by-age). The fitted model of conditional completion used to estimate the probabilities presented in figure 4 includes a constant, a set of indicators for caste groups (vs. low-caste), linear and quadratic age terms, and two significant caste-by-age interaction terms (high caste-by-age and hill ethnic caste-by-age). Other caste-by-age and gender interactions were insignificant and were dropped from the fitted model.
As figure 1 demonstrates, recent years have brought rapid increases in access to primary schooling. Between 1965 and 1979, the estimated proportion of boys ever enrolled in primary school increased from 63 to 86 percent, while the proportion of girls ever enrolled increased from 12 to 47 percent. We observe a significant positive interaction between gender and birth cohort, suggesting some convergence in the gender differential in ever being enrolled in school over the 15-year period of observation. This observation implies that the rate of increase in enrollment was more rapid among girls than among boys. However, a 37 percent gap between girls' and boys' In figure 2, we present a similar graph for the completion of primary school. Once again, the trend over time indicates increases in the probability of completing primary school over the 15-year period. 53 In this graph, girls appear to be slightly more likely to complete primary school than are boys, but the difference is not statistically significant. The lack of a gender gap in conditional completion is striking and will be revisited in the analyses that follow.
For figure 3, we modeled ever being enrolled in school by caste and birth cohort. Ever being enrolled among all caste groups has increased. Yet, strong caste differentials persist throughout the period, and there was no tendency for these differentials to converge. The extremes of this range are occupied by Newars (50 and 86 percent ever enrolled in school in 1965 and 1979, respectively) and low castes (7 and 31 percent ever enrolled in school in 1965 and 1979, respectively). Higher enrollment rates among Newars no doubt reflect their tendency to reside in the capital city and other centers of business that had earlier and better access to schools. High castes, with their traditional emphasis on literacy (particularly among the priest or Brahmin caste), higher social status, and traditional dominance of key social institutions including schools, are next most likely to enroll. 54 Hill ethnic groups remain third most likely to enroll throughout this time period. A fourth hill ethnic group, Tamangs and other Bhotia, are considerably less likely to enroll in school, reflecting in general their lower social status (even among hill ethnic groups) and their tendency to reside in more impoverished, moun-
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54 Seddon (n. 28 above). tainous regions of the country where access to quality education is poor. Castes from the Terai, a socially conservative plains region bordering India, are next likely to enroll. Finally, low castes, including untouchable castes, consistently demonstrate the lowest percentage of children ever enrolled in school.
Completion of primary schooling also demonstrates considerable stratification by caste. Conditional on ever being enrolled in school, high castes are consistently most likely to complete primary school, followed by Newars and hill ethnic groups who are equally likely to complete their primary education. Tamangs and Terai castes demonstrate a similar level of primary completion, and one that is considerably lower than the previous groups. Finally, completion probabilities are lowest among low castes and untouchables: only slightly more than half complete primary schooling, once enrolled.
In summary, overall access to schooling has expanded. However, access to schooling has depended greatly on gender and caste and continued to do so up until 1991 when these data were collected. While there is some evidence of a statistically significant narrowing of the gender gap in ever being enrolled in school, its substantive importance is minimal given the small scope of the change. However, there was no evidence that once children were enrolled, their chances of completing primary school varied with their gender. In other words, conditional on ever being enrolled, girls and boys were equally likely to complete primary school. Finally, there was no evidence of a trend toward narrowing of caste differences in entry into schooling or completion of primary schooling over cohorts.
Description of Differences in School Entrance and Progress
In this section, we examine progression through school by gender and caste. The universe for this analysis was restricted to a sample of 15-year-old children, or those children who are old enough at the time of the survey to have entered and completed their primary school education. We treat the educational process as a series of conditional transitions. 55 In figures 5 and 6, we present observed probabilities of ever being enrolled in school and grade completion probabilities conditional on ever being enrolled in school and completion of the previous grade(s). The probabilities are estimated separately for each gender and caste group. In figure 5, gender inequality is most evident at the time of first enrollment. Lines representing conditional probabilities of completing grades 1-5 converge rapidly thereafter. Conditional on ever being enrolled in school, an estimated 67 and 70 percent of 15-year-old girls and boys completed their primary education. However, for our sample of 15-year-olds, selection at the earliest stage of education means that boys are twice as likely as girls are to ever enroll and complete their primary education. Among 15-year-old girls, 44 percent ever enroll and 29 percent complete primary school. Among 15-year-old boys, 81 percent ever enroll and 57 percent complete primary school. In other words, once children are enrolled, gender no longer discriminates among them with regard to completion of primary school.
As in the case of gender, differentials by caste in ever being enrolled in school are striking, and they correspond to a hierarchy of high castes to low castes, with Hill ethnic groups occupying the middle ranges (see fig. 6 ). Tamang and other Bhotia groups, many of whom reside in difficult mountainous environments and poorer regions of the country, experience higher rates of attrition. Although gender appears to influence primary school participation most strongly at the time of enrollment, caste affects both selection into and attrition from school. The size of these caste differentials is considerable: in this sample of 15-year-olds, primary entrance and completion probabilities differ across castes by as much as 40 percentage points. Differential progress through primary education is illustrated in greater detail in conditional completion probabilities for grades 1-5. At the higher primary grades, a general trend of decreasing conditional probabilities of completion can be observed with movement down the caste hierarchy.
Multivariate Analysis of School Entrance
In this section, we examine the issue of whether caste and gender effects-effects that could be related to socioeconomic status-persist after the inclusion of appropriate controls. We also look for evidence that suggests a differential effect of gender according to women's caste-ethnicity. The universe for this investigation is the sample of children of household heads. In table 1, we present the results from a series of logit models predicting ever being enrolled in school (one equals ever enrolled in school, zero equals never enrolled in school) among children ages 10 -15. Our models compare the effects of gender and caste before and after incorporating controls for geography, socioeconomic status, and demographic characteristics. The inclusion of interaction terms allow tests for differential effects of gender according to children's caste and family background.
The results in table 1 are consistent with previous findings, confirming that gender is indeed a very strong determinant of school entrance. Across the models, in terms of odds, boys are at least 7 times as likely as girls are to enter primary school. Caste effects are similarly strong, with high-caste and Newar children 4 -7 times as likely ever to enter primary school as are lowcaste or untouchable children. Gender and caste demonstrate strong direct effects on children's educational chances, however, as do factors describing family background. The measure of household wealth suggests that households with more durable goods are also better able to enroll their chil-dren in primary school. Children in households in which the head has received 1-4 or 5 or more years of education are also much more likely to enter primary school.
Thus far in this analysis we have treated the effects of gender, caste, and socioeconomic status as independent forces, resulting in differential selection into and completion of primary school. To look for interdependence between systems of stratification we examine whether, for example, the effects on school entrance of membership in a particular caste group are sub- stantially altered by the gender of the child. The inclusion of interaction terms reveals significant differences in the enrollment likelihoods of girls and boys in high-caste and Newar households (vs. other castes). 56 The odds ratio for the interaction between male and high-caste status is greater than one and significant, suggesting that the positive advantage high-caste men experience (relative to high-caste women) at the time of enrollment is greater than that for all lower tiers of the caste hierarchy. The odds ratio for the interaction between male and Newar caste is less than one and significant, perhaps reflecting women's higher status relative to men in these households. Similarly, significant interaction terms for urban residence and more educated household heads (1-4 and 5 or more years of schooling vs. no schooling) suggest that the gender gap is in fact wider in these households-households that have easier access to schools, and in which household heads can convey their own educational experience to their offspring. The interactions, although somewhat counterintuitive, indicate that boys' educational participation responds positively and more strongly than girls' to urban residence, more highly educated household heads, and high-caste status.
In sum, neither urban residence nor higher levels of education among household heads appear to facilitate gender equity in educational decision making in Nepal-in fact, our findings suggest that ever being enrolled in school among boys (relative to girls) increases by virtue of these factors. These results are substantively meaningful because they contradict the theoretical expectation, supported by numerous empirical studies, that socioeconomic prosperity facilitates gender equity in household educational decision making. In substantive terms, they suggest an ambiguous relationship between socioeconomic status and women's schooling: higher socio economic status may give families the luxury of enforcing stricter standards of behavior on women. In addition, more conservative attitudes toward women in high-caste households are reflected in fewer chances for girls (vs. boys) ever being allowed to enter the educational process. Socially conservative, high-caste households discriminate more strongly against girls (relative to boys) than do ethnic groups in the middle or lower parts of the caste hierarchy.
Multivariate Analysis of School Completion
Our descriptive results revealed the importance of differential rates of attrition in producing educational differentials by caste-ethnicity, but not by gender. This final section explores the issue of attrition in a multivariate context in order to view disparities by caste and gender, controlling for the effects of geographic and socioeconomic characteristics. Once again, we employed logit models to examine the completion of the fifth grade (conditional on ever being enrolled in school). The model presented represents the most parsimonious fit after testing for the full set of possible interactions between the main effect variables and gender; that is, no significant interactions with gender were found. The sample is restricted to 15-year-old children who had ever enrolled in school (N ϭ 1,011) .
The results of this exercise, presented in table 2, confirmed a caste hierarchy in attrition: coefficients associated with high-caste status were significant and large in magnitude. The persistence of caste disparities in a multivariate context indicates that the observed relationship between caste and attrition from primary school cannot be attributed to differences resulting from region of residence or variation in household socioeconomic characteristics. The advantages of lower attrition rates for high-caste children (relative to low-caste children) augment their earlier increased likelihood of entering primary school (Odds ratio [OR] Note.-N ϭ 1,011; log-likelihood Ϫ 534.10; OR ϭ odds ratio; Huber standard errors were estimated to correct for cluster sampling.
* P Ͻ .10. ** P Ͻ .05.
2.04, P Ͻ. 01) are also significantly more likely to complete their primary education than are low-caste children. Completion probabilities are similar for low-caste and Tamang or Bhotia children, reflecting their relative social disadvantage. Gender also exerts a significant effect on attrition, though the magnitude of the effect is relatively small (OR ϭ 1.39, P Ͻ .10). The larger, significant coefficients associated with urban residence, household head's education, and higher scores on the possession index indicate that these characteristics, as well as higher caste status, are associated with lower rates of attrition.
Discussion and Conclusions
In this article, we have analyzed the relationship between caste and gender stratification in the context of the early stages of formal educational expansion in Nepal. Results showed that educational gender gaps in Nepal changed little in substantive terms during the period of observation, despite educational expansion. Among school-aged children, gender continued to strongly condition entry into schooling. However, girls who did enter school progressed at an equal rate with boys through the primary grades. Equally striking are findings that suggest that more highly educated household heads and higher positions in the caste hierarchy, characteristics associated with increased educational participation, were not associated with decreased discrimination against girls. Neither was urban residence-a variable associated with improved access to higher quality schools and teachers and greater interaction with the modern economic sector-associated with improved relative opportunities for girls. Rather, boys disproportionately shared in the improved educational opportunities of urban residence. These findings run counter to expectations in the gender and development literature, and they highlight the dangers of generalizing expectations across nations characterized by ethnic diversity.
In contrast to gender differentials, there was no evidence of any tendency toward decreasing differentials by caste over a recent 15-year period. Throughout the period of observation, caste affects both selection into and attrition from primary school, and these effects were only slightly weakened by the inclusion of controls for socioeconomic status. Even if differentials have substantially decreased since 1991, the caste and ethnic effects observed in this study are unlikely to have disappeared entirely. Caste and ethnicity no doubt continue to affect children's educational opportunities in contemporary society. In Nepal, as in other major regions of South Asia, large caste and ethnic differentials in entrance to and attrition from primary education must be grappled with by policy makers, educational planners, and researchers.
The presence of significant interactions between caste and gender indi-cate that girls are further disadvantaged in socially dominant and economically advantaged high-caste households. Throughout the history of modern Nepal, high-caste men have occupied a major proportion of influential positions in the government, the Ministry of Education and schools throughout the country, and the modern economic setting. 57 To the extent that this pattern continues, socially conservative attitudes toward women, the ramifications of which are seen in their relative educational disadvantage, are likely to be perpetuated by the actions of this influential sector of Nepalese society.
More broadly, we submit that caste and ethnicity have not received enough attention in the comparative research on educational stratification despite their obvious importance. 58 Results presented here illustrate why this deficiency presents a significant barrier to our understanding of the basic structure and process of social stratification experienced by a significant proportion of the world's population. While we do not claim that results generated from the experience of Nepal should necessarily be generalized to other South Asian societies, we believe that the evidence we present illustrates the importance of caste as a stratifying mechanism, its differential impact on men and women, and its likely continuing significance given the reinforcing impact of educational expansion. It is our hope that the results presented here will stimulate both general awareness of the significance of caste as a dimension of social stratification on a world scale and an increased empirical attention to caste in academic research on educational stratification in Nepal and other regions of South Asia.
Further research on caste and ethnicity will require additional sources of empirical data, because surveys often fail to include information on caste and ethnicity. This lack of empirical data is a direct ramification of national policy. For example, as designated by the government of India, postindependence censuses do not collect data on people's caste except to identify whether or not a person is from a scheduled caste or tribe, despite increasing calls for such evidence. It is worthwhile to note that the most recent Nepalese census (1991) included a comprehensive ethnic variable, as did the 1991 NFS analyzed here. Analytical methods that utilize complex empirical caste and ethnic information need to be further developed and standardized to permit comparison across studies or over time.
Finally, there remains considerable scope for comprehensive, comparative treatment of caste and ethnic groups, particularly where, as in this study, the object of investigation is a national system affecting all students seeking basic education. It is fair to say that most work on caste and ethnicity has been done at a microlevel of investigation using ethnographic methods. Of note are some recent ethnographies on Nepal that have adopted comparative perspectives and examine ethnic groups as part of an interlinked system of societies. 59 This literature gives attention to the continuing process of dialogue across ethnic boundaries that adds flexibility to caste and ethnic systems; it also rightfully acknowledges individuals who challenge systemic inequalities and who serve as important mechanisms of change. Conversely, macrolevel, empirical studies demonstrate the social systems in which all actors are embedded-even those actors who exercise considerable personal agency. Quantitative analysis of trends over time add to the picture an understanding of the magnitude and direction of change that is occurring in relationships among caste and ethnic groups, including that which can be attributed to individual action. We believe that studies at this higher level of aggregation are a necessary complement to microlevel research that is oriented toward understanding mechanisms that shape those trends.
